Fosse Bank School
Additional Educational Needs Policy
Special Educational Needs 

Introduction

At Fosse Bank School we believe that every pupil, including those with special educational needs, special physical needs and those who find aspects of learning difficult, is entitled to a broad, balanced and relevant curriculum. 

We aim to give all children opportunity and encourage them to reach their full potential in literacy and numeracy, as well as in developing aesthetic, creative, physical and investigative skills in line with the EYFS (Early Years Foundation Stage) document and with the National Curriculum. No child will be discriminated against because of disability or learning difficulty.
We aim to encourage self-esteem, to maximise the potential of every child, irrespective of ability, race or gender, and to enable equality of access to the National Curriculum in an environment where every child is valued and respected.
Our Principles

Fosse Bank School aims to

·  enable equality of access to the Early Years Foundation Stage and National Curriculum for all pupils irrespective of ability

· identify at the earliest possible opportunity, children requiring learning support and to assess the causes of the child’s difficulties
 provide, monitor and record support for learning at an individual level
·  provide support that is perceived as constructive, helpful and relevant
·  maintain a register of all children requiring learning support, which is accessible and cross-referenced to pupils’ records and to the main school file.
· (To identify and assess the causes of a child’s difficulty.) Repetition
·  identify the strengths of the child requiring learning support and the progress made and to celebrate both, thereby encouraging the pupil's self-esteem.
·  set targets that are challenging but attainable so that success is ensured.
·  involve parents at all stages of intervention and wherever possible involving the child.
·  work collaboratively with specialist support agencies and wherever appropriate to engage voluntary support.
·  develop skills of all staff dealing with children requiring learning support with special needs.
·  review the policy regularly.
Special Educations Needs
Children have Special Educational Needs (SEN) if they have a learning difficulty which calls for special educational provision to be made for them. Children have a learning difficulty if they

· have a significantly greater difficulty in learning than the majority of children of the same age

· have a disability which prevents or hinders them from making use of educational facilities of a kind generally provided for children of the same age in schools within the area of the LEA
· are under compulsory school age and fall within either category above or would so do if special educational provision was not made for them.
(SEN Code of Practice 2001)
The SEN Code of Practice recognises 4 broad categories of special educational need 

· Communication and Interaction

· Cognition and Learning

· Physical and Sensory
· Behavioural, Emotional and Social.
Roles and Responsibilities

Governing Body
The Governing body, in co-operation with the Head, determines the school’s general policy and approach to provision for children requiring learning support, establishes appropriate staffing and funding arrangements. Mrs York has been appointed as a governor who takes a particular interest in and regularly reviews the school’s work on behalf of children requiring learning support.
Head Teacher 
The Head teacher has responsibility for the day-to-day management of the provision made within the school for children requiring individual support, keeping the governing body fully informed. The Head also works closely with the SENCo.

SEN Co-ordinator (SENCo)
Mrs Nicola Smith works closely with all teaching and non-teaching staff, has responsibility for the day-to-day operation of the school’s SEN Policy and for co-ordinating provision for pupils requiring learning support. 

Class teachers are responsible for children requiring learning support, with their work being monitored by the co-ordinator.

The SENCo's responsibilities include

· the day-to-day operation of the school’s SEN Policy

· liaising with and advising fellow teachers 
· monitoring provision for children requiring learning support
· maintaining the school’s register and overseeing the records of all pupils requiring earning  support
· liaising with external agencies, including the Educational Psychology  Service, the Health and Social Services and other voluntary bodies
· tracking pupils' progress and achievement
· providing training for teaching and support staff.
Teaching staff
The Teaching Staff are involved in the development of the school’s SEN Policy and are fully aware of the school’s procedures for identifying, assessing and making provision for pupils who require learning support.
Teachers produce class provision maps, which detail provision for children who require additional support, including personalised targets in numeracy and literacy for each child.  

Teachers plan differentiated lessons to provide appropriate challenges for every child.  Lessons are planned so that every child is able to access the curriculum effectively. Teachers use additional adult support appropriately.
Allocation of resources
Specifically allocated funds finance our staff and resources, which are selected for maximum benefit for all children. Following an audit of needs by the SENCo, the Head Teacher makes recommendations on spending. The final decision on allocation of resources is made by the Governing body.
Some resources are kept exclusively by the SENCo, others circulate amongst classes.

Provision for children requiring learning support
We have a systematic staged approach to the identification and assessment of SEN pupils. We have particular experience and have developed some expertise with identification and assessment of pupils with moderate learning difficulties. These are children identified as being at School Action or School Action Plus as required by the 2001 Education Act Code of Practice.

SCHOOL ACTION

Identification
The trigger for school action is the expression of concern, by a parent, teacher, health or social worker, that a child shows signs of having special educational needs. It is recognised that very gifted children often have special educational needs. 
A Record of Concern is accordingly completed and the Teacher

· gathers information about the child and makes an assessment of the child’s special educational needs. This includes information from school records, from parents, and from the child’s own perception of his/her difficulties

· shares the information gathered with the child’s parents

· gives access to the Foundation Stage and National Curriculum within the subject policies of the school and explores ways in which increased differentiation of classroom work might meet the needs of the individual child
· monitors and reviews the child’s progress

· meets regularly with the parents, SENCo and Head to review pupils’ progress.
The teacher’s response to meet individual needs of pupils who have been recognised as requiring learning support.

The class teacher should
· review all available information

· talk and work with the support staff and SENCo to adapt teaching methods, styles and approaches to the child’s learning.  This is discussed at termly meetings or more often if necessary
· liaise with subject co-ordinators for adjustments made with regard to the National Curriculum
· record intervention on the class provision map
· keep parents informed of different strategies used and their child’s progress
· keep records on different strategies used and their effectiveness
· administer diagnostic tests if necessary.
SCHOOL ACTION PLUS

Request for Involvement of Specialist
The majority of pupils’ learning difficulties are met by processes described in School Action, but if the pupil has not progressed, specialist support is requested. This follows a decision at a school action review or where the teacher, SENCo or parents feel that on the basis of all the information gathered external support is necessary. 

Involvement by an outside professional may include:
· further assessment of the pupil and his/her educational situation.
· development of the pupil’s individual programme.
· further advice on teaching strategies and behaviour management.
· particular intervention by the educational psychologist or other specialist.
If it is thought that one-to-one support teaching would be beneficial to the pupil then this is suggested to the parents.
STATEMENT

When it is felt that the pupil’s needs are still not being met by the above approaches a request for formal procedures may be made to the LEA.  The LEA will make a statutory assessment of a child’s special educational needs and then decide whether to issue a statement. Where a request for a statutory assessment is made to the LEA, the pupil will have demonstrated significant cause for concern. The LEA will seek evidence from the school that any action implemented for the pupil has continued for a reasonable period of time without success and that alternatives have been tried. Evidence of external agency involvement will also be required.
The statement will provide details of
• the child’s special educational needs
• the arrangements to be made for monitoring progress and setting new objectives
• the provision that the LEA considers necessary to meet the child’s special educational needs.

The statement will be reviewed annually, involving parents, teachers and external agencies reporting on progress made and amending objectives and provision, if appropriate.

Special Educational Needs Tribunal 

Parents have the right to approach the Special Educational Needs Tribunal, which is an independent body set up by the Education Act 1993 to hear parents’ appeals against LEA decisions on statutory assessments and statements. Parents may appeal to the Special Educational Needs Tribunal if 
· the LEA refuses to make a statutory assessment of your child, after you  have asked them to; or
· the LEA refuses to make a statement for your child after an assessment;  or  
· you disagree with part 2, part 3, or part 4 of your child’s statement, when that statement is first made or if it is changed later; or 
· your child already has a statement and the LEA refuses to assess your child again or to change the name of the school in that statement; or
· the LEA decides to stop maintaining your child’s statement. 
Provision Mapping
The school follows the Kent model of Provision Mapping for Intervention Programmes. The waves of Intervention are as follows

Wave I – inclusive 'quality first' teaching for all.
Wave II – additional interventions which offer short-term extra help to accelerate key points of learning. This is provided in small groups targeted and time limited. Entry and exit data are integral to the interventions.

Wave III – offers intensive targeted support when small group intervention fails to work. 

There are Individual Class Provision maps. These are regularly monitored with entry and exit data and also evaluated.
Early Years
Children in the Early Years who are identified with special educational needs will have an Individual Education Plan (IEP).   The IEP will be shared with parents and carers.  IEPs may contain 3 or less short term targets and will be reviewed every 4 – 6 weeks.  Children in the Early Years have access to specialist support through Kent County Council.  
Complaints

Any complaints regarding the Special Needs Policy, or the provision made for children with special educational needs, should be addressed in the first instance to the class teacher. 

If parents need further advice, they are welcome to see the SENCo. 

If they feel their child’s needs are still not being met, they should make an appointment to see the Head.
The governor responsible for our Learning Support programme is Mrs York.
Partnership with parents
We believe that children with special needs benefit from a close partnership between home and school. It is our policy to involve parents as soon as concern is first noticed. This may be done at a parent consultation, or by personal appointment. The class teacher will discuss initial concerns, after which parents are invited to regular review meetings. Parents are always welcome in school to discuss their child’s needs. They may ask for an assessment of their child at any time.
Links with schools

We request records from Pre-schools, Nurseries and Schools previously attended by the children . 
There is annual liaison between class teachers, and between Year 6 staff and Year 7 staff from the secondary schools,  to ensure continuity of provision. Resources and expertise are shared, when appropriate, with school staff. 

Links with the Health Service, Social Services and voluntary organisations.
We work in partnership with the Health Service, the Social Services Department and the Education Welfare Services when this is required.
Monitoring and Evaluation
The principles set out at the beginning of the policy provide the standards against which to evaluate the success of our practice.

The implementation of the policy practice is monitored and reviewed on an on-going basis.
The success/efficiency of the policy is reviewed annually by

· discussion with the Head and staff at a designated staff meeting

· discussion with the designated Learning Support governor
· inspection of records, including pupil records by the SENCo
Key indicators include/
· compliance with the Code of Practice
· register and audit are up-to-date
· pupils' attainment/progress 
· degree of inclusion of SEN pupils
· unsolicited feedback from parents of SEN pupils
· Staff training
· involvement of outside services and agencies
Gifted and Talented 

At Fosse Bank School we aim to develop each child to his/her full potential by providing a happy, secure, rich learning environment where children will be given every encouragement to develop intellectually, emotionally, socially and physically.
At Fosse Bank School we aim to provide opportunities for individual pupils to:
· demonstrate their full potential
· develop individual aptitudes
recognise the wide range of talents and abilities.
· ensure that we recognise and support the needs of all our pupils; 
· enable pupils to develop to their full potential; 
· offer opportunities for pupils to generate their own learning; 
· ensure that we challenge and extend the pupils through the work that we set them; 
· encourage pupils to think and work independently.
In order to achieve these aims we will adopt an ‘inclusive’ approach rather than an ‘exclusive’ approach, through the strategies described below.  Teachers provide appropriately differentiated tasks for the more able child through enrichment and extension activities allied to ongoing classroom work, which include exciting challenges for these children. 

Definition


An able pupil will show an outstanding talent or ability in any of the following areas, either singly or in combination  
· physical ability

· ability in expressive arts

· general intellectual ability

· specific academic ability
· creative ability
· artistic ability
Identification


We use a range of strategies to identify more able, gifted and talented learners. The identification process is ongoing and begins when the child joins our school and involves staff, pupils, parents and carers.
Data taken into account will include 
· information from parents and carers during open evenings  

· information from previous teachers or  pre-school records

· discussions with pupils

· identification by staff using professional judgments, class work and test and assessment results.  

Pupils who are identified by the school as being gifted and talented are entered on the school register.  This is a working document and is reviewed regularly.

Provision


We use the following strategies to achieve our aims and objectives for able pupils

· enrichment/extension activities/courses across the curriculum

· enrichment and extension activities in core subjects

· planned activities during lessons to meet individual needs

· the provision of a wide range of resources to accommodate the needs of able pupils

· the use of the merit system which values individual achievements



Monitoring and Evaluation


The Special Educational Needs Co-ordinator will provide the Head with details for an annual report for the Governing Body, outlining the effectiveness of the policy; this will include information relating to the following areas/
· the number of pupils identified

· a summary of the strategies which have taken place to support and encourage these pupils

· details of any in-service training undertaken
· priorities for the coming year.
Special Educational Needs Co-ordinator


The Special Educational Needs Co-ordinator will co-ordinate this provision and will take responsibility for the following areas/ 
· linking to subject areas of curriculum development and updating of resources

· organising INSET and providing advice to fellow teachers
· liaison with parents, encouraging their support and involvement
· maintaining central records
· overseeing the monitoring process
· reviewing and evaluating the effectiveness of the policy
· establishing links with other schools/agencies.  
English as an Additional Language

Some of our children have particular learning and assessment requirements, which are linked to their progress in learning English as an additional language.
Children who are learning English as an additional language have skills and knowledge about language similar to monolingual English-speaking children. 

Their ability to participate in the full curriculum may be in advance of their communicative skills in English

At Fosse Bank School our teachers take action to help children who are learning English as an additional language by various means.  This may relate to/
· teaching and learning styles.

· curriculum access.

· assessment arrangements.

Please see our Equal opportunities Policy for further information.

Monitoring and Review
It is the responsibility of the Governors to agree and then monitor the school Gifted and Talented Policy.
Date of original policy: January 2010
Date modified: April 2011
Date of next review:

Signed (Headteacher):
Signed (Governor):
Appendix I
Possible ways to create challenge in the classroom:

• Plan / do / review
• Working from difficult text
• Using a range of text or information
• Recording in an unusual way
• Role play
• Problem-solving and enquiry tasks
• Choice in how to handle content
• Decision making
• No correct answer
• Giving the answer, they set the question
• Using one text or artefact
• Allowing pupils to do the planning
• Time-restricted activities
• Developing metacognition
• Bloom’s higher-order thinking
• Study skills (DARTS)
• Introducing technical language
• Modelling experts
• Philosophy
• Book talk

Profile of able or very able children

• Learn quickly
• Choose unusual ways and methods of working
• Appreciate a sense of humour
• Are capable of creative-thinking and problem-solving
• Are able to grasp and master new concepts, aiming for perfection
• Dislike criticism from others
• Have an unusual resistance to put pen to paper
• Have vivid and unusual imaginations
• Are adept at find patterns and relationships, reasoning, abstracting and generalising
• Produce correct answers to very complex questions intuitively; without having to write anything down. They often do not see the point of recording their methodology
• Have good memories
• Respond positively to challenges
• Are easily frustrated and resistant to repetitive tasks
• re capable of higher-order thinking skills, such as analysis, synthesis and evaluation
• Have wide and sophisticated vocabularies

